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Abstract. The issue of spiritual and cultural educational components research
in the Republic of Kazakhstan is predetermined by the growth trends of Islamic eth-
nic instruments, which occupy a special place in the religious development of the
individual as a subject of moral and educational phenomena. The research aims to
analyze the features of spiritual and moral models of Islamic education, considering
the educational function of learning and the secular society of Kazakhstan. To com-
plete the aims, the following methods were used: descriptive, modeling, survey, and
comparative. The results determined that religious education not only played a role
in the formation of religious and national identity in the historical process of Kazakh-
stan but also became the center of reform in the process of secularization because
of its long history and important position. The educational situation in the religious
context is constantly changing, given its decline in a secularized society. However,
the religious status in the public life of the people is still gradually increasing, given
the tendency of competition between Islamic models of education. In this regard, a
survey of pupils and students of Islamic institutions in Kazakhstan was conducted,
which allowed us to identify the features of the educational and moral components,
which are represented in a different number of Islamic models of personality.

Keywords: secular society, models of Islamic education, Islamic philosophy,
moral qualities, spiritual and cultural character.

Introduction

The social development of Kazakhstan in recent decades has caused the
current society to be characterized by the presence of a rich and diverse mul-
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ticultural component, the diversification of which is a feature and cardinal feature in
the understanding of national identity. This diversity manifests itself and has conse-
quences in an infinity of educational dimensions, constituting a complex and multi-
faceted reality that today presents many possibilities for various studies in the field
of religion [1]. In some communities and cultures, it is a religion that governs the
destiny of individuals, peoples, and nations. Since primitive times, humans have felt
the need to create a space of religious character, in which many rituals condition the
development of educational potential. Religion has been and remains an important
part of humanity because it acts as a response to the uncertainty that people face in
their daily lives and seeks in the religious world an encounter with that truth that is
elusive and mysterious. Thus, a human tries to find in this space the reason for his
being and his permanence in the world that he constructs with the help of created
images. F. Lakhmar [2] and N. Memon et al. [3] in their works consider the issues
of the cultural and social environment in the context of the Islamic educational
context. However, the authors have little studied aspects of Islamic education in the
development of personal educational potential in the Republic of Kazakhstan.

Religion seeks to strengthen human faith and spirituality and is a life meaning
for many people who see it as one of the most important educational alternatives.
Every society, culture, and religion have its vision of what a person is. Islam and
the monotheistic religions affirm that people have God as the axis of their life
project in their daily lives, and everything revolves around Him, making religion
and spirituality a phenomenon of existence, thereby strengthening culture and so-
ciety. The Islamic religion has united culture and civilization with a vast spiritual,
ethical, moral, religious, scientific, political, and artistic heritage [4]. Education
in the context of the Islamic faith allows the internal and spiritual jurisdiction of
individuals to be channeled where their ethical and moral systems are quickly
and easily translated into a legal system that permeates their civic, political, so-
cial, economic, educational, and family actions. Never, as today, has religion been
called upon to search its roots for teachings that lead to a constructive dialogue
between diverse people, to tolerance and respect for diversity, which guarantees
survival in a “global environment”. K. Rouzi et al. [5] and S. Susilawati et al. [6]
in their studies explore the phenomena of moral learning and education in the
context of Islamic educational institutions. However, the researchers have not
considered the peculiarities of the cultural and creative nature of Islamic educa-
tion in the Republic of Kazakhstan.

The culture-building approach of Islamic education now focuses on the indi-
vidual who is free, responsible for their daily actions, and critical of the injustices
the world faces. This philosophy is a stimulus for a culture of peace as it promotes
values, attitudes, and behaviors that respect diversity and encourage the practice of
nonviolence. Education is the primary tool for a culture of peace and the peaceful
resolution of conflicts, and its contribution is crucial if new and future citizens of
the world are to become masters of themselves, capable of promoting a culture of
peace [7]. Finally, the system of technology of the culture-making paradigm of Is-
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lamic education tries to legitimize the social order based on the material, social and
political division of the sexes, revealing the asymmetrical place assigned to women
and men. Thus, researchers S.J. Thoma et al.[8] and S. Clement and R. Bollinger
[9] in their works consider the prospects of cultural educational mechanisms in the
field of human development. However, the authors have not studied the tools of
designing the technology of the culture-creative paradigm of Islamic education in
the development of the educational potential of the individual.

The research aims to consider the varieties of culture-creative models of per-
sonal education in Islam, which are used in the Republic of Kazakhstan for educa-
tional purposes.

Materials and Methods

To achieve the research objectives the following methods were applied: de-
scriptive, modeling, survey, and comparative. The descriptive method at the stage
of consideration of cultural and spiritual values of personality in Islamic education
allowed us to determine the main directions of development of cultural and educa-
tional processes in the context of Islamic institutions represented in the Republic
of Kazakhstan. It helped to form the basic thoughts and moral principles of a per-
son in the spiritual world of Islam, considering educational activities. Its elements
conditioned the selection of the main mechanisms of development of cultural and
creative aspects, considering the modern secular society and the philosophy of
Islamic cognition in the context of learning.

The method of modeling at the stage of studying the properties and character-
istics that condition the educational potential of the individual in Kazakh institu-
tions helped to identify the main philosophical currents of the cultural and creative
paradigm, which characterize learning within the framework of certain moral and
spiritual qualities. It allowed identifying the main models of the spiritual and cul-
tural paradigm of Islamic education in the development of the educational poten-
tial of the individual in the Republic of Kazakhstan, such as: “kalam”, “adab”,
“Sufism”, “falsafa”. Its elements conditioned the consideration of human cognition
and realization through the prism of the concept of “insan al-kamil” as a model of
a perfect man. Modeling has helped to form a vision of Islamic philosophical sys-
tems that are projected in educational institutions, as well as to determine the basic
provisions and relations between culture-making and educational potentials among
the religious provisions of Islamic identity under consideration.

The method of interviewing at the stage of collecting information allowed for
highlighting the main philosophical and educational practices of Islam, which func-
tion in the religious institutions of Kazakhstan. Thus, in January 2023 a survey of 106
pupils and students of madrasahs, as well as Islamic institutions of higher education,
such as madrasah “Abu Hanifa”, madrasah “Sauran Islam Madeniyet Ortalyghy”,
Egyptian University of Islamic Culture “Nur- Mubarak™ was conducted in the city
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of Almaty. This method was conducted in two stages, which included first creating
subcategories of structured questionnaires, which included the educational and moral
components of the educational Islamic personality models, and then collecting in-
formation through the classification of the raw data. It allowed the categorization of
the philosophical models of education while highlighting their main features in the
educational process, considering the different opinions of the respondents.

The comparative method at the stage of forming judgments about teaching
models allowed the determination of the main features of philosophical currents
functioning within the spiritual and cultural character of secular society. It helped
to arrange the hypotheses concerning the educational factors that conditioned the
realization of the concept of “insan al-kamil” as a model of a perfect man. Its el-
ements allowed to highlight the main trends of international Islamic influence in
the form of pan-Islamism and pan-Turkism, represented by Iran and Turkey, which
function in the Republic of Kazakhstan. This method helped to analyze the influ-
ence of the cultural and moral characteristics of the Islamic faith on the religion
of Central Asia as a whole, considering the properties of contemporary secular
society. It allowed highlighting the contribution of Islamism to the identity and
formation of the Kazakh individual in the context of the educational potential of
the citizens.

Designing a Culture-Creative Paradigm of Islamic Education

Considering the diversity of cultural and educational aspects of Islamic knowl-
edge in the Republic of Kazakhstan, we can determine that Muslims have two main
ways of acquiring knowledge. One way is to receive the revelation of truth, passed
down from generation to generation, which is called “traditional science”. Another
basis of the Islamic education system is the concept of the classification of Islamic
science. All science is included in a definitive and unified system of categories of
knowledge to reconcile reason and revelation, science and religion. There are two
types of cognition within “traditional science” [10]. The first type consists of the
division of science into philosophical and non-philosophical. Philosophy includes
theoretical and non-theoretical, and the nonphilosophical part includes religious and
nonreligious [11]. The second category divides science into early and late, where the
early category includes applied philosophy, theoretical philosophy, and mathemat-
ics, and the later class consists of such subjects as Islamic jurisprudence, Sufism,
literature, and history. The Islamic system of culture-creative paradigm in the devel-
opment of the educational potential of the individual is based on the mosque, which
acts as the main vehicle of the educational process in the Republic of Kazakhstan,
feeding it with multilevel educational institutions. Since its foundation, it has been
the religious, social, and educational center of any Muslim community.

The development of philosophical and educational practices of Islam focused
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on the spiritual and cultural aspects of the individual, has led to a redefinition of the
functioning of the educational system in Kazakhstan and the construction of a para-
digm based on the dissemination of ideological knowledge. In this rupture, cultural
education is born as a condition for changing the order of traditional religious mod-
els of learning represented in Muslim elementary schools —“mekteb”, second-level
educational institutions —“madrasah”, and higher institutions —“Islamic universi-
ty”’, which are represented in the Republic of Kazakhstan. The inclusion of cul-
tural creativity as a differentiated contribution to the educational function makes
them the embodiment of structural educational Islamic change. The paradigm of
cultural and creative communication with personality in the Islamic aspect pays
attention to the construction of educational cognition utilizing spiritual symbols
that open the door to thinking and education in real life [12]. Accordingly, to proj-
ect the possibilities of the cultural and creative component of Islamic education in
the development of the educational potential of the personality in the Republic of
Kazakhstan, 106 pupils and students of madrassas were surveyed, through which
the main philosophical currents that are integrated into the learning process of the
concept of “insan al-kamil” as a model of a perfect man were identified: “kalam”,
“adab”, “sufism”, “falsafa”. With the help of the survey, it was determined that the
greatest educational and moral functions of the individual in the Islamic education
of Kazakhstan, according to the respondents, are performed by the “adab” model,
and the least — by “kalam” (Figure 1).

48%

64%

82%

= “adab” = “sufism” “falsafa” “kalam”

Fig. 1- Educational and moral components of Islamic models
of personality in the % ratio based on the survey

Source: completed by the author.

They deny, among other things, creation, divine providence, the immortality
of the individual soul, and its freedom. “Kalam” can be seen as “the first Muslim
theology”, which gives rise to an interpretation of the Qur’an of a fideistic and
mystical nature, in which a deterministic vision stands out. There is a misconcep-
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tion of Islamic philosophy that is nothing more than a translation of Greek philos-
ophy into Arabic [13]. In truth, the fact that it is called “Islamic philosophy” is due
not only to the fact that it has absorbed elements of Islamic knowledge but also to
the presence of substantial contributions of its own. Apparently, due to a certain
ambiguity of norms and rules, the survey identified this model as the least educa-
tional form, where respondents saw only 48 percent of the moral context in it.

“Adab” in projecting the spiritual and cultural aspect of personality through the
development of educational potential in the Republic of Kazakhstan is used in its
original and broader definition, acting as a humanistic tool based on Shariah law. It
is important to consider that Islam is based on Islamic law, which is essentially based
on the two main sources of the Quran and Sunnah. The current under consideration
believes that education is a necessary means to gradually rid people of ignorance
under the guidance of Allah, as well as an important way to develop outstanding
Muslim talents and inherit a superior Islamic culture. In addition to emphasizing the
religious element, adab attaches great importance to the study of social and scientific
knowledge. Its learning mechanisms focus on the development of science and phi-
losophy and the promotion of the arts as major pillars of its politics and legitimacy
as just and perfect sovereigns. It provides a civilized education that pursues human
excellence, humanism, and secular learning of ethical, social, and intellectual content
to build a mind and character based on the classical ideal of philanthropy. Ninety-two
percent of respondents emphasized that by studying this course, institutions apply se-
miotics to specific branches of spiritual and creative knowledge that deeply analyze
the cultural particularities and moral connotations of personal education.

As for “sufism”, this model of educational education can be defined as the
inner, spiritual dimension of Islam. It is based on the interiorization of the master’s
attitude toward the student, which is fundamental and seeks to constantly main-
tain harmony between the exoteric and esoteric aspects of the Islamic message. In
this way, “sufism” sheds light on the tenets and rites of Islam from within, giving
them meaning. Following the survey, it was determined that out of 106 pupils and
students surveyed, 76 people were particularly interested in this model of person-
ality formation, which in percentage equivalent means more than 70% of the total
number of respondents. This confirms that in the Muslim educational society of
Kazakhstan young intellectuals, pupils and students have a great interest in the
national culture and history, filled with Islamic thoughts, where there is a symbi-
otic phenomenon of “Sufism” between national consciousness and religious spirit.
It was also determined that, in addition to Muslim elementary schools, secondary
schools, and higher Islamic institutions, Islamic scholarship, through the prism of
this model, is also disseminated through institutions such as Sufi temples, which
became a particularly important formal center of learning in Kazakhstan after the
Mongol invasion.

The educational model of “falsafa” in projecting the technology of culture-cre-
ative paradigm of Islamic education unfolds in a complex system of philosophical
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sciences aimed at understanding the basics of being as true; the first principle of be-
ing as such; theology and knowledge of the first principles of sensual substance; eth-
ics and knowledge of the first principles of human action. The noetic ontocosmology
of the model includes a hierarchy of realities whose ranks are determined concerning
reason. Through the elements of thought, the human soul objectifies bodily things
and brings them into conformity with necessity. Thus, knowledge of the world com-
mands knowledge of man’s predestination, and, conversely, awareness of the predes-
tination of the world passes through awareness of man’s predestination [14]. Thus,
the reality of natural things correlates with the reality of the human mind, which, in
understanding the order of the world, must understand itself while developing its
educational potential. From this state of affairs, with the help of the survey, it was
emphasized that 79% of the respondents surveyed believe that man, according to this
philosophical educational model, must actualize his intellectual power for the world
to reach its completion, being made sense of by individuals.

It is worth it as there are currently two main trends of international Islamic influ-
ence in Central Asia: one is Pan-Islamism and the other is Pan-Turkism. The first is
represented by Iran, and the second by Turkey. These two trends have different inter-
national basis. Iran advocates pan-Islamism and hopes to revive Islamic fundamen-
talism and establish political and religious regimes in Central Asian countries [15].
Turkey, on the other hand, promotes pan-Turkism, hoping that Central Asian states
will follow this model and establish secular regimes that separate church and state
to promote cooperation between Turkic-speaking peoples. Pan-Islamism is called
religious nationalism, while pan-Turkism is called ethnic nationalism [16]. Among
the five countries of Central Asia, Tajikistan belongs to the Iranian language family.
On February 19, 1992, Iran announced the creation of the “Persian Language Asso-
ciation”, headquartered in Tehran, which includes representatives of Iran, Tajikistan,
and Afghanistan [17]. The other four countries, Kazakhstan, Uzbekistan, Kyrgyz-
stan, and Turkmenistan belong to the Turkic language family and are the objects of
Islamic Turkism. This is how Islam in modern Kazakhstan responds to the challeng-
es of modernity, which affects social, spiritual, and cultural processes, where the real-
ization of the harmonious coexistence of the believer and secular society takes place.

In Kazakhstan, Islam has moved beyond mere personal belief and is rapidly
becoming a political orientation [18, p.370]. Its composition is relatively complex,
it attempts to restore the Islamic way of life in the Middle Ages, and it is negative
about the wearing of European clothing and the emancipation of women of the
main ethnic group. Sunni believers have always been bound by secular power, for
centuries the spiritual leader of the Sunni was also the ruler of the Ottoman Empire
[19]. Their clergy, although they play an important role in religious life, do not
have the influence and power that the Iranian or Lebanese clergy have. However, it
cannot be ignored that Islamic fundamentalism continues to grow in the region and
influence the educational and upbringing components, transmitting new paradigms
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of personal cultural formation. A manifestation of the Islamic revival in Central
Asia is the sharp increase in the number of Islamic religious sites (mosques, sem-
inaries), as well as educational institutions that offer various models of education
for the upbringing and formation of personality. All these trends make it possible
to prevent religious mechanisms from supplanting this spiritual wealth of the state.
Islam is the most important factor in the formation of the cultural identity of
Kazakhstan, and this religion has a greater influence on the Central Asian masses,
given its growing interest among young people, as the results of the survey em-
phasize. Along with the development of cultural and educational mechanisms of
Islamic education in Kazakhstan, the modern features of secular societies, in one
way or another, influence the interpretation and status of educational paradigms
in educational institutions. Thus, regardless of what model of education the edu-
cational program adheres to, institutions also teach many “rational sciences” such
as philosophy, logic, and mathematics, which form the basis of culturally creative
learning technology, in addition to religious subjects. Regular teaching content in-
cludes Arabic, tafsir (annotation of the Koran), Sharia law (Islamic law), hadith (the
speech and deeds of the Prophet Muhammad), and the history of Islam. Most Islam-
ic schools and universities offer advanced courses such as Arabic literature, English
and other foreign languages, and world history in response to teaching needs, while
reflecting a large religious connotationof the individual’s educational potential.

Knowledge in the Context of the Culture-Creating Component of Islam

A. Prabowo and H. Ilyas believe that modern human occupies an existential
place in the space of a certain culture, which is reinforced by social, political, and
economic structures [20]. In turn, the educational system, which provides valuable
tools for the creation of personality in a culture-creative context, constitutes its spiri-
tual and inner essence, which allows it to be important in a globalized world. Human-
ism and the culture of nations have anchored religiosity in the vital essence of being.
Different religions, different societies, and different times determine the demand, for-
mation, and training of different talents and dictate the setting of educational goals.
Setting the goals of Islamic education depends on an orientation to Islamic values.
In other words, Islamic education should embody culture and practice beliefs under
Islamic values to develop a spiritual, moral, and educational foundation suitable for
social needs. The ultimate goal of Islamic education is to educate believers in reli-
gion, guardians of morality, and warriors in life [20]. This requires a culture-building
education to guide people to be diligent in cultivating faith and acquiring knowledge.

As S. Bahri points out, family education is the most basic form of Islamic edu-
cation for the individual [21]. Islam emphasizes the importance of family education
and believes that having parents with pious beliefs, noble morals, and the right words
and deeds will have a great impact on the educational potential of the individual in
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the future. The status and role of women in the family context are prioritized, so
mothers play an extremely important role in education and the acquisition of knowl-
edge. Knowledge, in the context of the culture-creating component of Islam, is a
spiritual wealth bestowed upon humankind by Allah, not the private property of cer-
tain people. Understanding the importance of education has gone a long way from
being ignored to being considered, where the concept of continuous learning has
long existed in Islamic educational thought. From the perspective of Islam, receiving
education and seeking knowledge can not only bring many benefits in this life, but it
is also a religious practice, the “abbadat”, and a kind of good deed to obtain Allah’s
favor [21]. Continuous learning is a unique educational concept that breaks down the
boundaries of time and space, makes the search for knowledge and learning a life-
long struggle of individuals, and gives broader significance to educational potential.

From the point of view of L. Felsenthal and A. Agbaria [22], Islam plays a central
role in the value system of Central Asian states, both in upbringing and education and
society as a whole. Passing through different times and historical moments, the Islamic
cultural formation of personality has contributed to the development of various models
of learning, the social task of which puts the training of citizens through the educational
process to apply knowledge not only for personal satisfaction but also the identification
of bearers of the Islamic faith. Learning in the context of the development of the edu-
cational potential of Islam can be understood as a process of cultural acquisition, that
is, the ascent to humanity and the development of the individual within the framework
of moral qualities and principles. The important place of Islam in the public life of the
Kazakhs is fueled by Islamic teachings and laws, law, as well as the influence of Islam
religious organizations, and educational institutions [22]. This is mainly because Islam
influences the original culture while preserving the original spiritual component, which
manifests itself in the integration and absorption of traditional customs.

Following K. Chen and L. Hsu [23], Islam, like any other religion, does not
know an authentic expression of the “true” religion, which would be opposed to
fakes. Such a discourse ignores a basic sociological reality: Islam does not exist
without Muslims, and the latter has many ways of living up to their religious be-
liefs. Cultural representations in this case have transcendent and metaphysical
characteristics that distinguish the Islamic religion from the physical elements of
the human body and the material world. Thus, individuals have a dual identity:
on the one hand, a system of cultural representations, and on the other, organic,
biological, and physiological components [23]. Cultural representations in the ed-
ucational paradigm are the most powerful determinants of people’s identity and,
therefore, of their behavior.

Thus, educational factors justify an increased interest in the study of the cul-
ture-creating paradigm of Islam and its role in philosophical models of learning to
identify moral aspects that have been overlooked by modern studies of religion. These
aspects are extremely important to understand the essence of culture, which constitutes
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the main characteristic of the human species. Thus, the research results allowed the
identification of the most used educational models of Islamic educational institutions in
Kazakhstan, considering the educational potential that lies in each of them.

Conclusion

As a research result, it was determined that Islamic education in the Republic
of Kazakhstan is represented by different philosophical models, including varying
degrees of educational potential. Thus, following the survey of pupils and students
of various religious educational institutions, it was determined that such cultural
and educational models as “kalam”, “adab”, “sufism” and “falsafa” are actively
implemented. They function in different interpretations, modernized for a secular
society, that went beyond “rational sciences” and promote the educational trend
with a variety of courses, foreign languages, and world history. Following the re-
sults of a survey of respondents, the highest educational and moral functions of the
individual in Islamic education in Kazakhstan are performed by the “adab’ model,
and the lowest by the “kalam” model, which is equivalent to 96 percent and 48
percent. It was determined that 76 people out of 106 surveyed pupils and students
were particularly interested in the “Sufism” model, which in percentage equivalent
means more than 70% of the total number of participants. Also, it is worth noting
that in designing the technology of the culture-creative paradigm of Islamic educa-
tion in the development of the educational potential of the individual in the Repub-
lic of Kazakhstan the institution applies semiotics to specific branches of spiritual
and creative knowledge while developing the moral connotations of personality.

Thus, the design of the culture-creative paradigm of Islamic education in the con-
text of a secular society seeks to reconcile democratic views with nationalistic and
religious beliefs, opening the way to original teaching models of Muslim democracy in
educational institutions in Kazakhstan. Religious models and practices allow the study
of the cultural framework to be approached as a philosophy of life since throughout
one’s existence one must continually educate oneself and improve oneself. This po-
sition provided an opportunity to analyze religious movements that refuse to consider
Islam as an autarkic religion and consider the democratic view while expanding the
learning potential of the individual. The study of ethnic peculiarities and reasons for the
Islamic faith of the Kazakhs has not only theoretical and practical value but also allows
a deeper understanding of the connotation and features of the educational Islamic mod-
els of modern Kazakhs, which provide a theoretical basis for enriching the content of
the relationship between the spiritual, cultural, religious and educational components
of personality. Therefore, it can be concluded that the research aim has been achieved.
However, the mechanisms and features of designing the technology of culture-creative
basis in Islamic upbringing and education require further studies and religious devel-
opments in the context of the Republic of Kazakhstan.
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Konmyxan T.M., Kaiipoexos H.3., Hopahum Mapac
Kazakcran Pecny6simkacbinaa TYJIFaHbIH 0i1iM Oepy dJieyeTiH JaMbITyAa HCIaAMABIK
OistiM Gepynin MIeHU-IIBIFAPMAIIBLIBIK NAPAIUIMACHIHBIH TEXHOJIOTHSICHIH Ko0aay

Anoamna. Kazakcran PecriyOnnkachIiHIarbl pyXaHH-MOJIeHU OlliM Oepy KypamiacTapbiH
3epJesiey Maceleci aaMrepIIiTiK-TopOoneltik KyObUIbICTap/ bl CyObEKTICI peTiHae TYJIFaHbIH
JIHU IaMybIHJa epeKIIe OPbIH aJaThlH UCIaMJIBIK STHUKAJIBIK aclanTapblH 6Ccy TeHICHIINS-
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JlapbIHa OaIaHBICTHI. 3ePTTEYIiH MaKkcaThl — Ka3aKCTaHHBIH 3aibIpIIbl KOFaMbl MEH OLTIMHIH
TopOMeNiK (GYyHKUMICHIH eCKepe OTBIPBIIN, MCIaMJBIK OLTiM OepyaiH pyXaHH-aIaMIepIIiiK
YJATIEpIHIH epeKIIeNiKTepiH Tajjay. 3epTTey MakcaTblHa JKeTy YIIIH Keyeci ojictep
KOJIZIaHBUIIBI: CHIATTaMalIbIK, MOJENBICY, CayalHaMalblK, caiblcThipMalibl. JKyprizijarexn
YKYMBICTAP/IBIH HOTWIKEIepl MiHu OiniMHIH Ka3akcTaHHBIH TapuxXu MPOLECIHIC TIHU-YITTHIK
OOJIMBICTBIH KaJIBIIITACYBIHA POJI aTKAPBIIT KaHAa KOWMaii, 631HIH Y3aK TapUXbl MCH MaHBI3/IbI
YCTaHBIMBIHA OalIaHBICTBI 3aMBIPIBUIBIK YACPICIHACTI pedopMarapAblH OpTaJbIFBIHA
alfHaIFaHBIH aHBIKTANABL. J[IHM KOHTEKCTTETi OiTiM Oepy >Karmaifbl 3albIpIIEI KOFaM/a OHBIH
KYJIIBIPAYBIH €CKepe OTHIPHII, YHEMI ©3Tepill OThIpaabl. JereHMeH, nciaMapIK OiTiM yarinepi
apachIHIAFEl OOCEKENeCTIK TeHACHIMSICEIH €CKepe OTBIPHIT, XaJIBIKTHIH KOFAMIBIK OMipiHIeT]
niHm Moprebe omi ge OipriHmen ecyme. OcwiraH OaitmanbsicThl KazakcTaHTarbl MCITaMIBIK
OKY OpPBIHIAPBIHBIH OKYIIBIAPEI MEH CTYACHTTEpl apachlHIA cayallHama >KYpri3uimi, Oy
HCITaMIBIK TYJIFa YITUICPIHIH OPTYPJi CaHBIHIA YCHIHBLIFAH TOPOHEIIK KOHE aJaMIepIIiIiK
KypaMacTap/IblH epeKIIeIiKTepiH KepceTyre MyMKiHaik Oepzi. Conmaii-axk (HuiocodusibK
OiniM Oepy arbIMAapbl Kazipri 3ailbIpibl Koramra OeiiMaenin, apTypii Kypcerap, JYHHEKy3i
TapUXbIH JKOHE INEeT TUIAEPIH OKBITY apKbUIbl OUTIM aily MYMKIHIIKTEpPIH KEeHEeHTin
JKATKaHbl aHBIKTAIIBL. OCBUIAHINA, MOJCHU-IIBIFAPMAIIBLUIBIK MapagurMa KaszakcraHmarsl
OKy OpBIHIAPBIHBIH YITUIEpiHIE HWCIAMABIK HETi3[Ii CaKTail OTBIPBIN, JIEMOKPATHSIIBIK
Ke3KapacTap/Ibl JiHH HAaHBIMIAPMEH YHIICCTIPyTe THIPBICAIBI.

Tyitin ce30ep: 3aiibIpABI KOFaM, HWCIAMIBIK OLTIM YATLIEpi, HUciaM (QII0COPUICH,
aJaMIepIIiTiK KaCHeTTepi, pyXaHU-MOJICHH CHITaTHI.

Konmyxan T.M., Kaiipoexoe H.3., Hopahum Mapac
IIpoexTHpOBaHNE TEXHOJOTUHU KYJIBTYPOTBOPYECKOIl MAPa UMbl HCJIAMCKOI0 00pa-
30BaHNsl B PAa3BUTHH BOCIUTATEILHOI0 NOTEHNMAJa JIHYHOCTH B Pecnydauke Kazaxcran

Annomayusn. Boripoc n3ydeHus: TyXOBHBIX M KyJIBTYPHBIX 00pPa30BaTelIbHbIX COCTABIISIO-
uwmx B PecnyOnuke Kazaxcran oOycCIIOBJICH TCHACHIMSAMH POCTa MCIAMCKUX ITHUUCCKUX WH-
CTPYMCHTOB, KOTOPBIC 3aHUMAIOT 0CO00€ MECTO B PEIIMTHO3HOM Pa3BUTHU JTMIHOCTH KaK CyOb-
€KTa HPAaBCTBCHHOTO U BOCITUTATEIHHOTO (peHOMEeHOB. Lels nccneoBanms — mpoaHaTu3HpOBaTh
0COOCHHOCTH JTyXOBHO-HPABCTBEHHBIX MOJICIICH HCIIaMCKOTO 00pa30BaHMUs, YIUTHIBAs BOCIIUTA-
TENBHYIO PYHKINIO 00Y9IEHUS U CeKyIsipHOe obmmecTBo Kazaxcrana. [l JOCTHKEHUS MCCIIE0-
BaTEeNbCKUX IeJIel OBLIN UCTIONB30BaHbI TAKHAE METOBI: ONICATEIBbHBIN, MOJCIHPOBAHIE, OTIPOC,
COTIOCTaBUTENbHBIN. Pe3ysrarsl paboTh! ONIPEACITHIIN, 9TO PETUTHO3HOE 00pa30BaHNE HE TOIBKO
CBITPAJIO POJTb B (POPMUPOBAHIHN PEIUTHO3HON  HAIMOHATFHOHN MICHTUIHOCTH B UCTOPHYECCKOM
nporecce Kazaxcrana, HO 1 CTajo HEHTPOM pedopM B MPoLEcce CEKYIIPU3aliu H3-3a CBOCH
)IOHFOﬁ I/ICTOpI/II/I U BAXKHOTO ITOJIOKCHUSA. O6pa303aTenLHa${ CI/ITyaLII/ISI B peHI/IFI/IOBHOM KOHTCKCTC
[IPETEePIIeBACT MOCTOSHHBIC N3MCHCHMS, YIUTHIBAsI €€ CHIXKEHHUE B CEKYJISIpHOM o01ecTBe. OmHa-
KO, PEJIMTHO3HBII CTAaTyC B OOIIECTBCHHOM KM3HU HApO/a BCE JKE MMOCTCIICHHO PACTET, YUUThIBAs
TCHJICHIINIO KOHKYPCHITUH MEXTy UCIAMCKUMHE MOJICIIIME 00yucHuUs. B CBsi3u ¢ 3TUM, OBLIT ITpO-
BEJICH OIPOC YUCHUKOB M CTYJICHTOB HCIIAMCKHX yupexkIcHul B KasaxcTane, KOTOPBIH MO3BOJIIT
BBIJICITUTE OCOOCHHOCTH BOCITUTATEIIHFHOW U HPABCTBCHHOW COCTABIISIOIIUX, YTO TPE/ICTABICHBI
B Pa3HOM KOJTMYECTBE UCIAMCKUX MOJIEIeH THIHOCTH. Takxke ObLIO OmpenesieHo, 9To Gpriocod-
ckue 00pazoBaTelIbHBIC TEUCHMS TTOCTPAWBAIOTCS IIOJ] COBPEMEHHOE CEKYISIPHOE OOIIEeCTBO,
pacmmpsisi CBOM 00ydJaroIIne BO3MOKHOCTH 32 CUET PA3IMYHBIX KYpPCOB, U3YUCHUS BCEMHUPHOU
HCTOPHH M WHOCTPAHHBIX SI3BIKOB. Tak, KyIbTypOTBOpYECKas MapagnrMa MBITAeTCs COSANHHUTH
JIEMOKPAaTUIECKUE B3TISABI C PEIUTHO3HBIMU YOCKICHUSAMHE, COXPAHHUB IIPH ATOM HCIAMCKYIO
OCHOBY B MOJIeTISIX Y4eOHBIX yupexxaenuii Kazaxcrana.

Knioueswie cnosa: cexynsaproe o01IeCTBO, MOJIEIIN UCIAMCKOTO 00pa30BaHusl, HCIaMCKast
¢dunocodusi, HpaBCTBEHHBIE KaueCTBa, TyXOBHO-KYJIBTYPHBII XapakTep.



